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| want to think about what humanities here looks like, and what it might ook like. To do that, some
context isrequired, which | will provide. It may be that everyone dready knowsthis, and if so, please
just move on to the thoughts about our specific Stuation. And, part of my purpose with dl thisisto Sart
aconversation. Thisisby no meansafind anayss, it ismore like “does this sound about right?” If it
does't, it fill servesits purpose as a darting point. At times, these thoughts might ramble, although I'm
trying to form chaos into order here. Please forgive the provisond nature of dl this.

| dso understand that discussions about the nature of the humanities here in the department have been
going on for along time, and that there may be very few officid records of those conversations. I'm
hoping that what | write here provides the occason for those who have been around to recall and relate
those idess to those of us who have just arrived.

On to some generd background concerning humanities.

Humanities as a Pursuit Within the University Context

The term *“humanities’ has come to meen different things in different universities (and | don't dam that
thisligt is comprehengve):

1. General/Liberal Studies: This refersto foundationa study, and is represented by the members of
such groups as the Association of General and Liberal Studies. Courses tend to emphasize generd
skills and knowledge that extends across disciplinary boundaries, and aso in some cases have
emphasized content that will “make you a better person”, as opposed to preparing you for a specific
task. In some casesthisis an attempt to recover some andogy of the mediaevd trivium, the liberd arts
which were basic to al areas of knowledge. Many people do not see this as either aresearch areaor,
properly spesking, adiscipline. but supports other research areas or disciplines, and is mainly for
sudentsin their early years, to inculcate abroad cultural understanding before they go on to specidize.

At UCF, of course, we dready have liberd studies. It does not have the sense here that | have
just outlined, though. In fact, it is not seen as foundationd, but rather as interdisciplinary (athough |
would actudly seeit as multidisciplinary; see below), and serves as a potentid program nursery, aswell
as a place where students can congtruct a program that does not fit into existing disciplines. It has no
faculty hired directly to it, but draws on exigting disciplines.

If our humanities program isto define itsdlf, thisis perhagps the most important comparable loca
program we will have to distinguish ourselves from. We know that we' re doing something different, of



course, but exactly what that is, and how it is perceived, will take some thought.

2. Cooper ation of Disciplines: Probably the most common sense of “humanities’ in most univergities
is as the cooperation of a set of disciplines. Thismay be in inditutiond form, asin afaculty, or in more
ddiberate form, such asin a humanities centre. Typicaly these centres provide resources and programs
that can serve dl the disciplinesinvolved. The key hereisthat humanities deiberately comes after
disciplinarity, as a conscious effort to find commonalities between dready distinct and established
disciplines. This verson of humanities does not tend to face charges of dilettantism or irrdlevance. On
the other hand, it dso tends not to chalenge the home disciplines in any radicd manner (dthough

there’ s nothing necessary about that).

Right now | don’t see an obvious place where this cooperation occurs here. Disciplines seem
comparatively isolated and internally defined. There are opportunities such as the honors college' s
support of interdisciplinary courses, and those such as Kristin Congdon who have done a great ded of
work on the borders of disciplines, but at least in the non science areas it seemsthat there isroom for a
gpecific Ste where cooperation and disciplinary diaogue might occur.

3. Great Books Programs: Thisrefersto the program initiated at the Univerdty of Chicago, and
carried on at such places as the Great Books Foundation, and Maaspina Collegein BC. The most
prominent current exponent of the Great Books curriculum is &. John's College, with campusesin
Annapolis and Santa Fe (see http://www.g ca.edu). The program emphasizes overarching concepts,
represented by the “classcs’ texts of Western thought. | only put classics in quotation marks to indicate
the vexed nature of the category for many. These concepts come out of the “ great questions’ or
perennial issues of human concern, ones which are assumed to transcend cultura/ethnic/gendered
boundaries and bind dl humanity together (athough, Adler’ s origind corelist of 137 authors and
hundreds of books only included two women, Jane Austen and George Eliot). The controversy over
Great Books concerns the often-discussed issue of canonicity, or what should be included and why. A
related issue is the possbility that the * great questions’ represent only a subset of humanity, and not all
of humanity (and, further, that it may not be “great questions’ but “great answers’ that are the god
here). There may be an evauative sense of culture here (even aMatthew Arnold notion of culture as
the study or pursuit of perfection - “high culture”). But Great Books programs can be somewhat less
prescriptive and more critical aswell (e.g., the Maaspina program is a*“watered down” Greet Books
program, more willing to take critica pergpectives into account).

| don't see anyone doing a Great Books program here. Thisis one way the honors college
might have gone, but | don’t think they did, to their credit.

4. History of Ideas: Although many Great Books programs are also vitaly concerned with the history
of idess, | am differentiating them here. Great Books programs tend to prescribe the right idess that
everyone should know about. History of ideas programs tend to be more interested in accounting for
the ideas we have and where they came from, the contexts in which they emerged, and dso thelr
limitations. In other words, thereis aless prescriptive fed to these programs. Higtory of ideaswas a
breek-away from history, particularly the history of philosophy. It was origindly seen as* soft” history.



The Universty of Washington has a* Comparative History of Ideas’ program, whichis
interdisciplinary and emphasizes what they cdl “pardld thinking”, or multiple forms of understanding of
aproblem.

However, not adl history of ideas programs are focussed on problem-based research. In fact,
that' s higtorically something that is found morein interdisciplinary programs. History of ideas programs
can be criticd (like Helen Sheehan’s coursein Irdand
http:/AMww.comms.dcu.ie/sheehanh/philosophy/histidea.htm) or it can be fairly conservative.

There s nothing exactly like a history of ideas program here, asfar as| can tell. Depending on
how we framed it, this would be a possihility for us, athough we would have to be clear that we are not
limited to historical ideas. Of course, we couldn’t call it the history of ideas - the history department
would not be pleased.

5. Cultural Studies: Whileit isabit mideading to cdl cultura studies humanities (after dl, culturd
studies has ressted both disciplinarity and humanism, if not humanities), it does make sense to identify
culturd studies as ahigtorica way of ressting more positivist or quantitative andyses of society and
human experience.

Culturd studies resists location in a specific department, but in fact it usudly ends up there
anyway. | typed “cultural sudies’ into the UCF search engine, and most of the top 20 hits were my
pages. That suggests to me that the phrase doesn't have much currency here. There are certainly some
in English who do this, but the department doesn’'t seem to officidly emphasize it as one of their
grengths. It may be that the term “culturd studies’, like the term “postmodern”, is aterm whaose time
has padt. It ssemsto be used less than it once was, and because of this might be aterm to be avoided.
What might have changed is the associations of cultura studies (and for that metter, postmodernism) as
primarily destructive or rdativist enterprises. Cultura studies has had bad press because its tradition of
questioning the status quo has not aways been accompanied by its ahility to present new ways of
understanding human meaning and vaue.

Thiswould also be a possihility for us, but it should be noted that cultural studies has tended to
critique most of the other approaches to humanities that I’ ve listed here. We would ether have to make
this soldy a culturd studies department (and | think that wouldn't actualy work for us, given the
departmentd history and given the place in the curriculum we have), or we would have to be ddliberate
about framing the humanities to be broad enough to include both historical and critical approaches.

6. Interdisciplinary Programs: Interdisciplinarity has often emerged “from the ground up”, thet is,
from specific interests of two or more disciplines. Sometimes, though, it has existed as a category or
academic unit, genera enough to house new or emergent interests. Sometimes it has been seenasa
kind of nursery for new programs, which eventualy become their own academic units. Interdisciplinarity
has often been seen as collective problem-solving (that’s how it almost dways appears in technica
disciplines); it isunlikely that we would be comfortable with thet version.

As dready noted, the liberd studies program is deiberate about its interdisciplinary focus. But it
isn't clear to me that they’ ve thought very carefully about what interdisciplinary actualy means. Don't
tell them | said that - it doesn’t mean that they don’t do good work down there, because | think they



do. But their verdon of interdisciplinarity seemsto mainly be away of congtructing a program out of
existing UCF dements, that have not been organized yet by the faculty or adminidration. That isn't
necessarily interdisciplinary - it might just be multi-disciplinary, or pluri-disciplinarity. It is hard to be
interdisciplinary if the disciplines are not made to interrogate each other, to raise questions about the
questions they ask, and to question their self-definitions.

7. Trandisciplinary Programs: These are programs that focus on a meta-language or meta-method.
Severd non-humanities versons exig, like systems theory. Semiatics could be seen as a humanities
verson, and there are departments that define themsalvesin terms of a particular method. Stand-aone
cultura studies departments can be like this as well, dthough they aren’t necessarily.

| don't see anything like this here. And, | haveto say, I’ ve never been abig fan of approaches
of this sort. They aways seem to have less self-critica pace (or room to be critiqued by others) than
other types of interdisciplinarity. Plus, | just don't like any one ory that dlamsto tel it dl.

8. A friend of mine, Ross Emmett of James Madison College at MSU, suggested this as another way of
doing humanities. “What about the large number of programs in which writing becomes the vehicle
through which humanitiesintersects with other parts of the university? Here [at James Madison], for
example, what used to be known as American Thought and Language was the home of most of the
university writings courses, which al students were required to take. So writing took place within a
humanities (not specificaly composition) setting. There may be other variants of this”

We have the history of humanities' involvement with the LINC program here. Thistendsto be
averson of humanities that is driven by English departments or writing centers, though, and seemsless
to be a place of research.

These modes of the humanities rardly come in pure form. If you look at actua programs, many of them
try to use combinations of these. Sometimes thisis because the program is expected to serve multiple
magters, sometimes because the program hasn't been thought through dl that well (“let’s just make a
program out of what everyone around happensto do”). But there are a couple of pointsto be madein
thisexercise:

1. If humanitiesisto find an identity here, it means both figuring out internaly what we do, and aso
figuring out how we digtinguish oursaves from other units on campus (and for that metter, in the Sate).
Smply saying that we are interdisciplinary, for insance, doesn't digtinguish us from liberal studies.
Identities are for oursaves, but dso for other groups of people, and it might be worth figuring out who
those people are, and what their misunderstandings (or lack of understandings) about us might be.

2. These gods are not dl congruent. Some are harder to reconcile than others. Depending on what
model(s) we want to adopt (or others | haven’'t mentioned here - this list probably isn't complete), we
will have to anticipate problems, and recognize the points where we will disagree & find away to ded
with them.



Humanitiesasa “ Discipling”’

It might be objected that humanitiesisT't adiscipline. That istrue - it pogtions itself before or over or
under or beyond disciplines as defined in the modern university. But it has to behave like one within the
university structure, especidly the way it has been done in UCF s context. It is funded and staffed like
other disciplines, even more S0 here than a other universities where a humanities program might just
draw from exigting disciplines

There are chdlenges from the rest of the university towards humanities as adiscipline, especidly in
times when budgets are tight. Humanities is perceived as unproductive, in the sense that students are not
provided with productive knowledge but with generd knowledge. Those teaching humanities are
sometimes perceived as dilettantes, borrowing from legitimate fields to congtruct a narrative that has no
redl way of being chalenged.

Usudly, humanities programs have judtified themsdlves in tight times by arguing that you can't have a
university without reflection on issues in the humanities, and that no one ese can redlly take care of the
history of culture and idess, ethics, and generd education needs. Note, though, that this relegatesthe
humanities to a service area, existing to support the “red” research which happens e sewhere. The cost
of not being percaived as adiscipline (and I’'m spesking in universty organizationa terms here—
Foucauldian qualms about “disciplinary” knowledge are fill possible) isto be regarded as expendable.

Given the outline of gpproaches to humanitiesthat I’ ve dready given, though, it might be worth our
while to make oursalves |ook as much like adiscipline to the outside world as possible, even if we
might actudly both want to move between disciplines and subvert disciplines. Of course, in this
university’s structure, we aren't a discipline because we are part of the philosophy department. But we
aren't astream ether - that implies we re a subdivision of philosophy, which isn't true, despite the close
relationship. Nor do we behave exactly asif philosophy isasubdivison of humanities (and, | don't
think we should). Are we a program? Maybe that’ s the closest word. A unit? Don't redlly like that
word, too vague and business-like.

We might think that these words don’'t maiter, what mattersisthe redlity. But the words do matter to
people outsde. We have to not only be clear, we have to seem clear (to dter the “justice not only has
to be done, it has to be seen to be done” phrase).

There' s another agpect to the disciplinarity of the humanities that should be mentioned. | think we need
to actively cultivate relationships with other departments, particularly those which teach in areas smilar
to ours. That includes higtory, film sudies, art history, English, classics (we don't have aclasscs
department, but someone named Edward Shaw has a“Classica Humanities Porta” on the UCF
system), and probably severd others. This might be difficult, because these are exactly the disciplines
that are likely to resent our verson of humanities. But there will be people within these departments
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who are open to what we want to do, and not see it as athreat. I'm much more interested in building
connections than walls.

Humanities at UCF

Doug Evans and | worked on the exit exams for humanities graduates recently. Asin earlier years,
sudents didn’t do dl that well. There could be various reasons for this - the questions might have been
too difficult or too vague; the sudents might not have had anything in common that they could have
been tested on; the students just didn’t know the materid. Of course, this exam isa strange thing
anyway, an exam which from the sudents point of view is meaningless (no grade atached), which they
can't study for, and which they could just therefore put down anything. And yet, the dean’s office
requires some form of assessment of the graduates.

Going through that exam highlighted some of the questions for me about humanities, and they settle into
the fallowing:

1. How do we best serve the students, and what does “ serving the students’ mean?
Thisisworthy of some philosophica reflection, | think, and | believe we might find ourselves differing
on exactly what a humanities education does for the students. At one level, we could agree on banalities
like giving them “criticd thinking skills” and “ethical judgment skills’. All true, but that doesn't get a the
purpose of these things. Are we imagining, like Plato (or Matthew Arnold) that reflecting on the best
thinking we can expose them to will make them better people? Or, are we making them culturdly savvy
(in the sense of having the &bility to interpret and question culture)? Or, are we making them culturaly
literate (in the sense of giving them culturd recognition abilities)?

One might say, we're doing al of them. But there' s the problem - doing one might undermine
doing ancther. Getting them to think great thoughts might undermine their ability to critique those
thoughts (after dl, what great thoughts are left if they al get subjected to critique?) On the other hand,
focussing soldy on criticd ability might overlook the fact that they need to understand just what it is that
they are critiquing, and this might come from having reflected on abody of received knowledgein a
culture.

So there' satension here. There are ways out of the tenson. One would be to “teach the
conflicts’ (to borrow a phrase). Not just the historica conflicts, but the intellectua ones. And, not as
triumphdist narratives, but as live battles. Another would be to have an undergraduate theory course
that foregrounded the differences within humanities, that is, which was up front about the fact thet there
isn't aunity of method or approach in the humanities, and that we can’'t even regard the various
gpproaches as adl reconcilable in some way.

2. How do we best serve thefaculty involved in the program?
We dl have the courses we want to teach, and the courses we have to teach. Why do we have

to teach particular courses? Because we believe that they are an important part of an undergraduate' s
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education, even if they don’t particularly interest us. So, what are those courses? Are there courses that
we can agree on, that our humanities undergrads should have in order to proceed to more senior
COUrses, or in order to graduate?

One day when | was dreaming, | came up with about 20 courses that | thought could be fun to teach in
a humanities context. | didn’t serioudy think that they would al be offered (or even that any of them
would). It was more to get them out of my system. Programs aren’t built on just asking what everyone
lovesto teach, and then just assembling those courses and cdling it a program. That doesn't hep in
future hiring, for one thing. At the same time, one of the things that distinguishes a univerdty from a
community collegeisthat afaculty member is hired to cregte curricula, not just to fit in to an aready
edtablished curriculum (this maybe is unfair to some community colleges, which have been very
innovative. But most don't give ther faculty enough time to think about anything but getting through the
basics. Just ask Harry). So, it isimportant to me that faculty are able to teach a least some of what they
redlly want to, and that which dovetails with their research.

Teaching is, | think, an impetus to research, when it is done properly, because we are forced to
continudly rethink the basics of our field. That’swhat both philosophers and humanities people do, they
go back to the beginning (however that beginning is defined - definitionaly, historicaly, logicdly, ec.).
o, I'd like to find away that we can produce students that have a clear body of knowledge and
expertise, while a the same time alowing teaching to enrich faculty as well.

3. How do we create a program that hasintegrity? By “integrity”, we could mean saverd things
a aclear sense of identity, such that a student can easily tell someone what the program is
about;
b. an identity within the university, such that other faculty recognize what the people involved in
the program do.
I’ve dready dedlt with some of this, and will dedl with more below, so I'll put it off addressing this
question for the moment.

Where Do We Want Humanities To Go?
Undergrad Humanities
The central question we need to answer isthis. What do we want a student who comes out of our
program to look like, or to be able to do? Are we looking for them to have a specific body of

knowledge? A specific set of kills? Thisisaharder question for humanities to answer than for
philosophy, precisely because philosophy has the higtory of disciplinarity while humanities doesn't.



Given that we have a humanities program which isablend of severd of the models outlined earlier, we
have afew choices.

1. We could continue to find common ground, and build a program that is internaly and externdly
coherent. Mogt disciplines have some unifying aspect that they try to ddiver to sudents, whether it be a
common set of introductory courses, acommon substantive body of information (shared “facts’), a
common set of texts (like the Great Books), a common set of methods, a common narrative or group of
narratives, or acommon object of analyss. But it so has to be externaly coherent, which meansthat it
has to be identifiable by other disciplines and the administration as having a clear identity. The fact that
the program is within the philosophy department dready givesit some of that identity, but we don't
want to just be aform of philosophy.

The problem with this approach isthat it will be difficult to find something that is shared. The
exiging humanities faculty might be able to dl agree thet, for ingtance, the lower level courses should be
surveys, but surveys of what? Can we agree on shared content, or would we want to? | know there
have been discussons about this in the past. Can we agree on common grand narrétives, even if they
are ultimately decongtructed? A common text, maybe? Can we agree that sudents will learn specific
andytic skills? Without finding something that we can agree on, it will be difficult to make this one work.

2. We could define streams within humanities, something like “Classcd Humanities’, “Culturd
Humanities’, and “ Religious Studies’. Students could declare a preference for one of those streams,
and we could make sure, in congructing the programs, that they would have e ements of dl of them
there. Likely it would mean that we would have to agree more on eements of the classca humanities
sream, that is, agree on enough that sudents could be tested on it in the exit exam.
Bendfits Students would know more clearly what they are getting in for. Faculty could generdly
be |€ft to pursue their own interests, to the extent that they fit into a particular stream.
Drawbacks. 1. Staffing streams might be more difficult. Declaring that streams exist means
making acommitment to them. 2. There would still be awide divergence of student experience
in the lower-level courses.

3. We could emphasize critica skills, rather than substantive content. So, the students would not be
assumed to share abody of knowledge, but would be able to do things such as andyze atext, avisud
object or production, or a culture object, ritua, or practice; apply different andytic and critica toolsto
those texts, objects, or productions, such asfeminism, critica theory, psychologicd humanities, history
of idess, etc.
Benefits: This makes the program more open, as these skills can be applied or learned in awide
variety of places.
Drawbacks: It is hard to divorce skills from content. It is no accident, for instance, that cultural
studies approaches have generaly underestimated higtory (it is dl, as Foucault said, “ history of
the present” anyway), whilewhat I'm cdling “cdlassicd humanities’ has seen history as a centre-
piece of the discipline. So, even being specific about what a critical skill might be could be
difficullt.



Harry Coverson and | are currently reviewing the existing humanities course offerings, including
comparing them to other programs within the state (see Appendix 1 for the list of humanities courses on
the UCF books). This should help us figure out where we are, a least, and see what has been offered,
and what might be needed under different versions of our undergrad program.

Here s my tentative opinion for now - | think it istoo early to give up on looking for acommon
goproach. That may come, but for now I'd like to see if we can find a unified humanities undergraduate
program. Streaming does have advantages (and we' ve dready done thet, in recognizing a distinct
religious studies minor), but opting for that now just ignores hard questions, rather than dedling with
them. | do think, though, that we need to review al our courses to determine whether they are doing
what we want them to. We could well decide to keep them asthey are, but we should at least consider
whether, for instance, we want to organize the basic level courses thematically rather than in terms of a
vague time period.

Graduate Humanities

Moving past the humanities certificate as quickly as possible would be agood idea. Certificates are for
professond purposes, to provide “ certification” as aqudlification.

Recent graduate programs tend to be organized around themes that suggest an identity while being
broad enough for growth. English’s“ Texts and Technologies’ program is agood example of this This
is probably due to the fact that these programs have to be sold to administrations and governments
whose firgt question will be, why do we need a graduate program here, especialy when another public
ingtitution down the road aready has one.

There are graduate programs that have afocus or theme. I’ ve spoken about Trent University’s
Methodol ogies program (now known asthe “Theory, Culture and Politics M.A."), for instance. They
have astheir stated areas of focus:

1. Textudity, semiotics and discourse

2. Culture, nature and technology (including media)

3. Gender, body and psyche

4. Science as discourse and knowledge

5. Socid and politica theory

| don't think ours would be (or should be) identica with this, but | like thisway of proceeding. It so
defines a centre that they have there. We aready have one stated departmental aim (that is, applying to
both philaosophy and humanities), that of “knowledge, society, and responsibility.” That's agood place
to sart - maybe we should unpack that, and figure out what the humanities verson of it might be.

As| seeit, in humanities we have existing strengths in a number of areas (these come of out discussons
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that Suzanne, Claudiaand | had):

1. Sudtained reflection on methodology, including contemporary critical methods.

2. “Grounded” humanities, that is, connecting humanities research with specific areas of practice, as
opposed to purely theoretical work.

3. The ability to establish links with other people & departments (Krigtin has done more than any of us
on this, but al of our work has the potentia to bring usin direct contact with other disciplines).

One way to set up a humanities graduate program with some immediate strength, would be to use
exiging faculty as“core’ faculty in aprogram, and then carefully choose people from other departments
and negotiate with their chairs to have some of their existing graduate courses count for our program.
Thiswould potentidly alow the establishment of graduate streams. This might be a tricky politica
process, as other chairs may not want to see their faculty associated with this program, or distracted
from what they consider their own concerns.

My current provisond opinion is that we should build on the existing strengths I’ ve identified above,
and give a graduate program as much definition as possible, usng something like the Trent list asa
guide.

Humanities Outside of the Main Campus

We have the benefit of an emerging humanities program a Cocoa, with Shelley, Tino, and anew
person, aswdl as Jane a Daytona. | think thisis an opportunity for al of us. There are facilities a
Cocoathat give them options that the main campus doesn't have, like the humanities centre
performance space. Shelley and Tino can certainly work in a more focussed manner, given the smal
number of people and the fact that they are sarting something new. It will be worth drawing on their
work to inform the main campus program.

Humanities Outside of the Curriculum - A Humanities Center ?

To this point, | haven't seen too much humanities activity outsde of our classes and programs. It would
be worth talking about whether we want that to happen. There are reasons for congdering it:

1. It can be enriching for faculty.
2. It can be agood way of establishing an identity on and off campus.
3. It can attract reputation and funding.

Thistypicaly is done through something like a humanities center, which can identify a group of activities
as having ahome. If we decide to move to a new building, there may be opportunity to have space for
acentre like this, which goes along way to establish the support of the university if we go out to find
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funding. And, if we decide to move, that would be a perfect time to establish a humanities centre (or
before the move, even). A new placeis eadly linked with aclear identity.

And, the space a Cocoa, if we can connect that with humanities programs, would give us another
strong argument to say that the univerdty is committed to seeing the humanities flourish.

Centres typicaly engage in some or dl of the following kinds of activities (active links to examples are
given on my “Best Practices in the Humanities’ page, &

http://pegasus.cc.ucf.edu/~ anzb/humanities/bestpractices.htm) Please note that, in listing these | am not
even remotely suggesting that we should be engaged in dl these, or necessarily even any of them. Thisis
intended as alig of ideas of what has been done dsewhere. It isn't comprehengve, and it is evauative
(that is, I've decided what | think are the best practices). So, take it in the spirit of starting

conversation, nothing more.

1. Ingtructional and curricular development

! developing new courses, especidly interdisciplinary ones (e.g., Wisconsin). We dready have
the honors college involved in this, but

overdl curricular plan (Arizona State)

internationa courses/tours

Student internships (U. Washington)

Master's’'Doctora Humanities Program (Trent)

2. Faculty Development & Research Support
! funding faculty research (Wisconsin)
' research networks (Cagary)
focussed research networks or projects (UC Riverside)
1 Collaborative Research (U. Washington)
Society of Scholars (U. Washington)
I funding faculty training (e.g., conferences, seminars)
! Faculty felowship (eg., DePaul Centre for the Humanities)
' course-load reduction
student assstance
Conference/Exhibition/Performance grant (U. Georgia)
ad in grant development & writing (Kansas)
funding digtinguished professorships (Kansas)
publish occasiond papers or preprints (UC Riverside)
Work in progress talks (Utah)

3. Campus Humanities Contributions
! lecture/colloquium series (dmogt dl humanities centers)
I high profile vigting lecturer (amogt al humanities centers)
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campus-wide theme for asemester or year (Corndl, Wedeyan)

deveop links between humanities and technica disciplines

interdisciplinary seminars structured around a specific theme (Kansas, Wisconsin)
Humanities Week/Humanities Festival (Wisconsin)

4. Community/State Humanities Contributions

compilealist of people willing to spesk to humanities issuesin the community - media directory
resource development (archives, library, etc.)
Public pands or discussons onissues of locd, nationd, or international humanitiesinterest.
Orlando/middle Forida place research
history/art/culture of the region
society of locds interested in humanities (New Generation Society of Lawrence
Kansas)
K-12 teachers humanities workshops (Wisconsin, U. Texas)
Teachers as Scholars - (U. Washington)
Seml nars/resources on humanities texts for specific audiences (lawyers, doctors, etc.) (Ddlas)
Humanities in the Workplace (U. Texas)
citizen/scholar newdetter (U. Texas)
UW/Sesitle Humanities Forums (U. Washington)
Clemente Course (U. Washington)
Short coursesin interdisciplinary humanities for community people
Wednesday Universty (U. Washington)
Prize
' Dédta Prize for Globa Understanding (U. Georgia)
Philosopher's Café
Identify groups that could benefit from aspects of humanities & discuss programs - eg., NGOs,
community groups, Seniors groups

5. National/l nter national Contributions

membership in the Consortium of Humanities Centers and Ingtitutes

vidting scholars program

post-doctoral scholarships/fellowships

conferences (CIRLA)

book series

publish or support scholarly journas (Kansas)

emall discussion group

website

humanities links with other universities (eg., African, Asan)
exchange of faculty
mutua development of resources

Development of research tools (Getty)
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6. Examples of Specific Humanities Projectsin Humanities Centers
The Center for the City (Ddlas)

Modernism, Modernity, and the Humanities (Simon Fraser)
Humanities and the Public Sphere (Smon Fraser)

Human Rights and Democratic Development (Simon Fraser)

Our Own Backyard (Simon Fraser)

Education in the Community (Simon Fraser)

The New Information Order (Edinburgh)

Microcosms: Objects of Knowledge (UCSB)

Encyclopedia of New England Culture (U. New Hampshire)

As can be seen, the range of possible activities is extensve. But whatever we decide to do has to grow
from the interest and energy of the department. Personally, | would like to see us find something that we
can bdievein, and that can be seen by the rest of the campus (and the community) as “vaue added”,
that is, something that really contributes to an understanding of contemporary life. But from the point of
view of identity as well asraisng money, | think we should consder some form of center (or whatever
we' re dlowed to cdl it). At the very least, I'd like to see us able to support things like faculty travel and
research, and perhaps be the forum for a high-profile lecture series.

Wil that's my current sense of the state of things here, and where we might go. Let the discussions
begin.

Appendix 1: Current Humanities Cour ses on the Books

- from the Fall 2003 UCF catad ogue

HUM 2211  ASPHIL 3(3,0)

Humanigtic Tradition I: An interdisciplinary, multicultura study of the arts and sciences contributed by
diverse human traditions to world civilization. Focusis on ancient civilizations and the culturd heritage
gemming from them. Primary sources (in trandation) are emphasized.

HUM 2211H AS-PHIL 3(3,0)

Honors Humanigtic Tradition |: An interdisciplinary, multiculturd study of the arts and sciences
contributed by diverse human traditions to world civilization. Focus is on ancient civilizations and the

culturd heritage semming from them. Primary sources (in trandation) are emphasized. Honors content.

HUM 2230 AS-PHIL 3(3,0)
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Humanigtic Tradition 11: An interdisciplinary, multiculturd study of the arts and sciences contributed by
diverse human traditions to world civilization. Focusis on modern civilizations and their contributions to
the Globd Village. Primary sources (in trandation) are emphasized.

HUM 2230H AS-PHIL 3(3,0)

Honors Humanigtic Tradition [1: An interdisciplinary, multicultural study of the arts and sciences
contributed by diverse human traditions to world civilization. Focus is on modern civilizations and their
contributions to the Globa Village. Primary sources (in trandation) are emphasized. Honors content.
HUM 3251  AS-PHIL 3(3,0)

Contemporary Humanities: PR: ENC 1102 or C.I. Multiculturd study of Philosophy and the arts of the
20th century.

HUM 3255  AS-PHIL 3(3,0)

Modern Humanities: PR: ENC 1102 or C.I. Multicultura study of Philosophy and the arts of the
modern period.

HUM 3320 ASPHIL 3(3,0)

Contemporary Multiculturd Studies: PR: HUM 2230, Junior standing, or C.I. Studies the confluence of
diverse cultures making up North Americain the Information Age, focusing on complete primary
sources in philosophy, literature, visua arts and music.

HUM 3401  AS-PHIL 3(3,0)

Adan Humanities: PR: HUM 2230 or C.I. An interdisciplinary survey of the cultures of India, Ching,
and Japan, concentrating on their traditiond art, literature, religion, philosophy, and music.

HUM 3417  ASPHIL 3(3,0)

Hindu Thought and Culture: PR: HUM 2230, REL 2300, or C.I. A survey of the development of Hindu
thought and culture from vedic times to the modern age, with emphasis on religion, literature,
philosophy, art and music.

HUM 3419  ASPHIL 3(3,0)

Idamic Thought and Culture: PR: HUM 2230, REL 2300, or C.I. A survey of the development of
Idamic thought and culture, concentrating on religion, jurisorudence, philosophy, science and art.
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HUM 3431  ASPHIL 3(3,0)

Ancient Humanities: PR: HUM 2230 or C.I. Development of Ancient Greek thought and culture with
emphasis on philosophy, religion, literature and art.

HUM 3435 ASPHIL 3(3,0)

Medieva Humanities PR: ENC 1102 or C.I. Development of Medieva thought and culture with
emphasis on Philosophy, Rdigion, Literature and Art.

HUM 3552  AS-PHIL 3(3,0)

Chrigtian Thought: PR: ENC 1102. Christian thought from 4th century to present, concentrating on
human nature, socid justice, the state, war, and attitudes toward women.

HUM 3553  AS-PHIL 3(3,0)

Moses, Jesus and Muhammad: PR: HUM 2230, REL 2300, or C.I. Deds with the main themes of
Judaism, Chrigtianity, and Idam as found in the teachings of Maoses, Jesus, and Muhammead.

HUM 4301  ASPHIL 3(3,0)

The Classicd Ided: PR: HUM 2211 and HUM 2230 or C.I. The search for order and form in the arts
of various times and cultures. Concerns reason, structure, objectivity, harmony. Open to al Juniors and
Seniors.

HUM 4303  ASPHIL 3(3,0)

The Spiritud Ided: PR: HUM 2211 and HUM 2230 or C.I. Concerns works of art reflecting spiritua
ingght or the spiritual quest; mystica impulses contrasted to ethos and pathos.

HUM 4330 ASPHIL 3(3,0)

Performance Theory: PR: Junior standing and HUM 2230 and either PHI 2010, PHI 2011, PHI 2101,
or C.I. Traditiond and contemporary theories of performance with afocus on linguistic performatives,
bodily and virtud performances, self-identity, and the palitics of performance.

HUM 4393  ASPHIL 1(1,0)

Portfolio: PR: Last semester as Humanities mgjor. Presentation of a representative sampling of student’s
best undergraduate work, with gppropriate revisons, including a cover narretive indicating development
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of humanigtic knowledge and skills. Graded SU.
HUM 4516 AS-PHIL 3(3,0)

Religion and the Arts. PR: One of: HUM 2211, HUM 2230, ARH 2050, ARH 2051, or REL 2300.
Art, music, dance, and ritua practicesin religious traditions, with emphass on the contemporary.

HUM 4554  AS-PHIL 3(3,0)

Rdigious Quest and Human Dilemma PR: ENC 1102 or C.I. Nature of the sacred, deeth, and future
life and how they relate to human existence.

HUM 5802  AS-PHIL 3(3,0)

Applied Contemporary Humanities: PR: HUM 5803. Development of an application research project
relevant to contemporary cultura issues, usng Humanities theories and methods

HUM 5803 AS-PHIL 3(3,0)

Theories and Methods of the Humanities: PR: Senior undergraduate standing and at least one of the
following: HUM 3251, HUM 3320, or PHI 4808 or Graduate Standing. Approaches, concepts,
methods, and theoretica issues in the Humanities with an emphasis on criticd andysis of diverse
disciplinary and interdisciplinary theories and methods.

REL 2300 AS-PHIL 3(3,0)

World Religions: Basic features and higtorica background of Confucianism, Taoism, Hinduism,
Buddhism, Judaism, Chridtianity, and Idam.

REL 2300H AS-PHIL 3(3,0)

Honors World Religions: PR: Permission of Honors College. Basic features and historical background
of Confucianism, Taoism, Hinduism, Buddhism, Judaism, Chridianity, and Idam. Honors-level content.

REL 3131  ASPHIL 3(3,0)

Rdigionin America PR: REL 2300. Religious traditionsin America, their rdaionship to palitics,
popular culture, media, and society.

REL 3162 AS-PHIL 3(3,0)
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Heding: Culture, Art and Praxis: PR: Junior standing. A theory of the culture-specific nature of illness,
including soul loss, spirit intrusion and the medicaization of deviance,
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